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1. CONTEXT
The school has experienced enrolment pressure through the year. This has resulted in a waiting list being
established and class sizes burgeoning to 30 + across the school. The additional complexity that comes with
larger class sizes and the need to meet individual learning needs has provided an opportunity to review school
practices and operations. The use of the Middle Years Student Wellbeing data in conjunction with Kids Matter
surveys has provided an authentic student voice that is informing and guiding the strategic planning for the
school. With a growing number of students with identified learning and developmental needs the school has
been active in forging relationships with organizations that work in concert to support children and families. A
growing number of student school forums and public consultations has resulted in the first of a number of local
initiatives to progressively listen to and include student perception and decision making. The Port Lincoln City
Council is adopting this lead resulting in a landmark strategic plan that includes the voice of youth.
As the diversity of the school population grows, so too the imperative for the school’s social inclusion and well
being priority and productive pedagogy strategy. The provision of multiple entry points for student learning and
the matching of pedagogy to general capabilities provides the template for whole school development and
student achievement. Finding new ways of working and connecting with community, guides the school’s work
through the Kids Matter framework. The Kids Matter Action team is achieving traction as staff develop their
understandings and connect the notion of positive school community to their work. The introduction of
community coffee and chat mornings, the continual referencing of the school’s work with the KMF and the
introduction of an inclusive community room augurs well for the future developments of the school.
With a trend for upward enrolment during the next three years the school has introduced two additional classes
for 2016 to manage class sizes. This correspondence with a continued recruitment for teaching and SSO staff.
With a changing staff profile comes the opportunity and responsibility to grow the pedagogy of teachers and
align beliefs, teaching practices and values with contemporary educational theory and global outcomes.
Harnessing the staff energy and passion for teaching and learning makes a fertile ground for staff development
and pedagogy.
The individual student planning processes that were introduced in 2010 continued to be refined with a
strengthening of the planning processes involving teachers and SSOs. The Targeted Support Plans provide the
script for professional development meetings, performance management processes and reporting to parents via
the 3 way conversation cycles.
The re-emphasis on PLCs for teachers has strengthened the resolve to maximize time for teachers to connect and
share practice, focus energies on student achievement and professional learning has provided a solid platform
for 2016. As the numbers of SWD students continue to grow and Guardianship placements reach an all time
high, the need for a pliant and differentiated pedagogy and a resilient and creative teaching and SSO staff are at
a premium. Additionally students with challenging presentations create another layer of school response and has
stretched the teacher and leadership response.
The continued paucity of leadership density for a large and complex school that also serves a number of district
functions such as school buses x 7, district special small class, choral festivals, IMS facilitation, SAPSASA
affiliations, etc. has stretched the resources and energies of the leadership and administrative staff. The nexus
between achieving high quality learning and teaching outcomes, school operations and personnel resources is a
fine line. Additional leadership and administrative time is essential if the school wishes to continue to provide
consistently high quality learning outcomes and community traction.
The strategic introduction of the Kids Matter Framework to the school during 2014-15 is a recognition of the
school’s growing challenges in relation to resource allocation and positive teaching and learning culture. This is
commensurate with the changing complexity of families in the Port Lincoln catchment. The Kids Matter Action
Plan provides the base for school improvement and development and is becoming a significant driver for
position the school, its + culture and staff/community head setting for the future.
During this year the school invited a Review Team to work with leadership staff analyse the school’s record of
student achievement and improvement planning. The Review Team noted the coherence of whole school
practices connecting with the school’s strategic priorities. They have commended the P LC framework as an
effective mechanism for developing cross school understandings for the stages of learning growth and
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development of students and the strengthening of teacher effectiveness and quality. The Review Team noted the
effectiveness of a whole school approach to WRAP as a developmental literacy strategy and interrogated the
data to pin point the trends for individual students through their years 3-7 journey. The Review Team commends
the school’s priorities for stretching the learning for students through powerful pedagogies and has set the goal
for the school to increase the % of students who achieve in the upper skill bands in both literacy and numeracy.
(refer to 2015 NAPLAN data at end of report) The Review Team has used the following indicative questions
when listening to students about their learning – “How are you performing with your learning? How do you
know how you are performing? How are you being challenged in your learning? How do you use this
challenge for new learning? The review team noted the enthusiasm of responses from students about their
school. Students provided positive feedback about the new yard/play structures. The Reviw Team questioned
the weighting and effectiveness given by some classes to silent sustained reading as a device for improving
literacy. The Review Team supports the schools priority for moving student’s mathematical inquiry knowledge
and skills to the outer ellipse of thinking problem solving. The Critical & Creative Learning descriptors from the
General Capabilities provide the same sign posts for Mathematics:


Inquiring-identifying, exploring and organising information and ideas



Generating ideas, possibilities and actions



Reflecting on thinking and processes



Analysing, synthesising and evaluating reasoning and procedures

The inception of a powerful learning teacher role for 2015 has placed the spotlight on high expectation learner
relationships and outcomes. Designed to provide pedagogy for raising the intellectual bar, the role is
successfully melding aspects of the TfEL framework with current theory and cutting edge practice. As a
working model for professional development, the role has bridged the opportunity for bridging the 21Century
Learner and coaching model. This model and role will be introduced in 2016 with a target strategy of coaching
and mentoring key staff in each PLC. This marries with the school priority of developmental quality teaching
and rigorous student learning.
The introduction of PLCs and a move from year level to cross level professional learning teams has been a
significant driver for reform and change. Aligned to the Flat Leadership model the PLCs have been vested with
responsibility for supporting and driving professional learning in accord with the strategic priorities of the
school. Decision making and leadership has referenced to the PLCs. This has relied on the PLC representatives
to Flat Leadership to communicate clearly between PLCs and meet regularly with their PLC members. For this
inception year the school has invested the majority of terms 1-3 staff meeting time for this purpose. PLCs are to
be strongly pro-active in leading their learning and placing recommendations for school improvement and
change in line with the priorities and data sets.
Aboriginal Education remains a targeted priority within the school’s strategic plan. The Stronger & Smarter
pedagogy drives the thinking and actions of the school. Common to the pedagogy are the following points:
Stronger & Smarter thinking and doing:
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“Promotes the idea that the same high quality teaching strategies used for all students are relevant for
Indigenous students. “
Focusses on the strengths of students and teachers, Stronger & Smarter encourages a strong sense of
cultural identity, belonging and being valued for all students with the belief that this will improve
student learning.”
Develops relationship that is both fair and firm. Based on the courage to challenge and intervene when
necessary.
Requires that teachers need to engage with the histories documented by Indigenous peoples from
Indigenous perspectives in order to better understand the “why”
Demands high expectation learning environments based on high-order thinking and task completion,
high expectation teaching and rigorous learning strategies and student centred learning that validates
what children already know, makes content learner relevant and provides rationales and incorporates
immersion and hands-on experiences.
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What Works: Improving outcomes for Indigenous students
First, success is genuinely derived from a partnership of the parties to the educational process — student,
family, community, institution. Cultural support, recognition and acknowledgment can only be achieved by
active and effective relationships between Indigenous communities and those who work in schools. Both parties
have a role to play. The development of requisite skills will evolve from teachers’ high expectations of
students and the skill and, especially, the sensitivity with which teachers approach their work. Support,
even in limited forms from home, will aid this process. Adequate levels of participation will only be achieved
by active encouragement from home and the provision of a welcoming and accepting climate in the school.
Schools that make a difference to educational outcomes for Indigenous learners move from a deficit model of
thinking to a growth mind set with teaching that provides multiple entry points for learning and numerous
“right answers”
To be effective the whole system participates. It requires a collective commitment to action. It is task focused
and vision building and makes a difference through actions.
2. REPORT FROM GOVERNING COUNCIL
It was a busy year; we saw a few big projects come to fruition like the hard play at the Primary School covered
with the synthetic surface that not only is more aesthetically pleasing but safer for students to use. There has
been great interest from sporting groups requesting to use it. Their requests have been denied because this will
drastically reduce the turfs life span. This has highlighted the need for public facilities like this, which has been
forwarded to the city council. The large sails both at the primary and junior primary schools has provided more
fantastic recreational areas for the students to play safely particularly in summer.
The Junior Primary school has undergone some major changes with the demolition of the old dental clinic and
the relocation of the Cranston Street Kindergarten. This has been an exciting and challenging project with
various degrees of disruption for the students and teachers. This has made the school an early childhood learning
hub, now providing families a school community that accompanies them from kindergarten right through to
matriculation.
Currently we are working towards establishing an OSHC for families, considering various possibilities
regarding uniforms (SAPSSASA / New designs), Upgrading toilet facilities and traffic safety around the school
precinct (Traffic light intersection).
3. 2015 HIGHLIGHTS
The following highlights are indicative of the school’s achievements in progressing the school’s strategic
priorities.
A successful Wakakirri with Emily Stanley’s class winning an award. Wakakirri is the culmination of the
whole school Arts pedagogy linking productive pedagogy with critical and creative thinking using the following
criteria:
Fluency scores (the ability to produce a number of ideas)
Originality (the ability to produce unique and unusual ideas)
Creative strengths (creative personality traits)
Elaboration scores (ability to develop and elaborate upon ideas, detailed and reflective thinking, and motivation)
Abstractness of titles (ability to produce the thinking process of synthesis and organisation, to know what is
important)
Resistance to premature closure (intellectual curiosity and open mindedness)
Special Education: Gretchen Prime achieved the special educator of the year for her innovative teaching and
leadership as an early career educator of children with unique needs. Gretchen’s work represents the longer
commitment of the school to the guiding principles of inclusion and differentiation and the teaming ethos of the
school to make a difference for children.
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The Stephanie Alexander Garden/Kitchen Program – this community celebration and opening valued the
programs achievements for students in literacy and numeracy, personal and social capabilities as well as
modelling and acknowledging the importance of community as partnership for educating children.
Student Exchange Program – Peoples Republic of China – the school hosted 15 students, teachers and a
Principal from Shandong Province. During November 10 Port Lincoln students and 2 teachers reciprocated the
visit for a 20 day immersion and cultural studies exchange. This is an integral strategy for achieving recognising
the importance of developing global literacies and giving students real time experiences of their expanding
world.
Muso Magic – 30 year 7 students joined with a similar number from other schools to participate in a community
and youth focussed program of creative activity and the arts. This resulted in a professionally developed video
to capture & promote the learning achieved.
Student Voice Initiatives – Student forums and involvement in community and local government consultations
have resulted in youth contribution to the Port Lincoln City Council Strategic Plan 2016. These activities place
students in lived learning situations for democratic participation and decision making.
PALS – this student engagement and wellbeing strategy has trained 20 year 6 students in the skills of mentoring
and leadership. With the training achieved the students have led lunch time play activities for year 2 students as
a transition to primary school activity as well as providing a student to student welcome to the school for 2016.
These students as year 7s will continue the pastoral care support for new students to the school for 2016.
ANZAC – in recognition of the school’s commitment over time to community participation and the choral
program students were exclusively invited to provide a bracket of songs for the commemorative celebrations at
the shrine of remembrance.
Heads of Government Departments – the school choir performed a bracket of songs for this visit of CEOs to
Port Lincoln. The bracket included the school’s iconic school song (composed about life in Port Lincoln) and
the guests were invited to sing along.
Indigenous Education Camp – this was held @ Streaky Bay and guided by the Warna Manda Program. The
camp is designed to engage children in significant cultural and spiritual experiences and promotes the notions of
cultural competency, belonging and strengths based self-awareness.
4. SITE IMPROVEMENT PLANNING AND TARGETS
The PLPS Strategic Plan 2015 -17 provides a succinct an updated whole school template for improvement. The
priorities have been reviewed and the key statements of actions provide a description of the key roles and
intents. See the appendix for a copy of the Strategic Plan.
4.1 Better Schools Funding – Social Inclusion and Student Wellbeing
The funding $23,500 is vitally important for this school. Given that a strategic priority of the school is to target
learner wellbeing and achievement, the funding has supported those students who are most vulnerable. With a
growing number of students at risk, an increasing percentage of Guardianship students and an increasing
number of SWD, the school’s the intent of providing multiple entry points, high engagement pedagogy and
differentiated curriculum is based on a taxing plan for educating staff and community through the
implementation of the Kids Matter framework. Aligned with this has been the creation of a social inclusion and
wellbeing leadership role to steer some of these initiatives and provide a preventative and intervention response
for those students most at risk of failure, disengagement or with a poor record of well being and mental health
dispositions. Funded for 0.5 school counselor time the school struggles to provide for these needs. With a
growing school population of just over 500 students any funding that can top up is appreciated and so the BSF
has assisted the school to provide a 1.0 inclusion and wellbeing role. With an improved attendance rate for
students across the 2103-15 data period the school takes heart that these strategies are making a difference.
Additionally the 2015 MDI data suggests that levels of student participation are moving in an upward trend. The
recent confirmation of Flexible Options Funding for the introduction of an innovative afternoon program
supported with a youth worker and teacher will provide another avenue for maximizing student engagement,
wellbeing and learning.
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Achievements using Components of Kids Matter Framework
The Kids Matter Action team consisting of representatives from across the school community has met
regularly. This team has

Component 1: Positive School Community


The Kids matter team set targets and developed an Action Plan using data collected from our School
community for use in 2016



A planning tool for setting up a positive classroom culture staff has been developed and will be ready
for the start of 2016



The school has reengaged with Eyre Futures to introduce mentors to work with students



Funding has been received for our Pastoral Support Worker Holly O’Brien to continue her work in the
school

Component 2: Social and emotional learning for students


Component 2 staff training and data collection has occurred over 2 pupil free days in 2015



The Kids Matter team have worked to set targets for 2016



Staff are using the general capabilities to plan and assess students in their personal and social
learnings

Component 3: Working with parents and carers


Volunteer trainings and induction has been run regularly throughout the school with great success.
Participants have been given support to complete required paperwork.



Coffee and chats have been introduced for regular family catch ups. A Mother’s Day morning tea
was also a great success.



3 Way Conversations were held twice this year with pupil free day to support this process



Social Inclusion Coordinator has worked closely to support vulnerable families and children.

Component 4: Helping children with mental health difficulties
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Staff have completed SMART Training and will continue SMART Practice Training in 2016



Staff have updated RAN Training
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Table 9: Attendance by Year Level
Attendance by Year Level

% Attendance
2013

2014

2015

Year 3

92.5

92.9

93.4

Year 4

91.8

91.6

92.7

Year 5

90.6

92.2

92.1

Year 6

90.6

89.4

92.7

Year 7

90.3

88.8

91.9

Primary Other

87.8

91.5

94.5

Total All Year Levels

91.1

90.9

92.6

Total ACARA 1 TO 10

91.1

90.9

92.6

4.2 SITE IMPROVEMENT PLANNING AND TARGETS –Wellbeing/Social inclusion Strategy
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The following concluding comments have been taken from the November 2015 “Consultations with
Children Summary – Port Lincoln City Council Strategic Planning
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5. STUDENT ACHIEVEMENT

Literacy Recommendations 2016
 Continuation of whole school implementation in WRAP (Writing Road to Reading) methodologies - Reading
- Reading Recipe—This focus is aligned to the introduction of SSO’s implementing the Reading Recipe as
a part of the Targeted Support Plans for NEP students and students who are identified with literacy
needs as an intervention process. Reading Recipe components include Fitzroy Readers, Extended Ayers
9
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Words—Speed Reading, Racing to Read (leveled readers), Reading Fluency tasks.
 Staff to implement Cars and Stars (Reading Comprehension) Series (explicit teaching of reading
comprehension strategies)
 The school’s WRAP pedagogy/approach achieves recognition from Marg Beagley, Project Officer: Analysis
Aboriginal Education Teacher Program in her article titled, “Holistic approach and common practices
leading to improved outcomes for Aboriginal students”
 Continue to focus on using the outer ellipse to inform planning, teaching and review processes relating to
the teaching of literacy at Port Lincoln Primary School
 New staff appointed to Port Lincoln Primary School undertake an induction process explaining Literacy focus
outlined in the School Strategic Plan. New staff to have intensive training and guidance with use of the
WRAP methodologies, particularly in term 1, 2016.
 PAT-R Data has shown that we have a lot of work to do in improving the students reading comprehension
levels. In each year level approximately 40% of students are not at year level standard, this extends to
70-80% for our Aboriginal students. See appendix for more information
 Support SSO’s and Teachers to implement literacy strategies and testing with targeted students and ensure
agreed data is collected regularly to inform teaching practice, implementation and review of literacy
strategies. Testing will include Burt Reading, Westwood Spelling, Morrison McCall Spelling and Oral
and Written Phonogram Reviews for the classroom setting.
 Continuation of Watching Others Work, aligned to the National Teaching Standards
 Staff to implement Cars and Stars (Reading Comprehension) Series (explicit teaching of reading
comprehension strategies) – Olivia Sheridan (Literacy Lead Teacher)

5.1 NAPLAN

Student Proficiency Bands
Figure 1: Year 3 Proficiency Bands by Aspect
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Table 1: Year 3 Proficiency Bands by Aspect
% Proficiency Band by
Test Aspect

Year 3
Exempt

1

2

3

4

5

6

Numeracy

1.0

3.9

25.5

34.3

22.5

11.8

1.0

Reading

5.8

4.9

13.6

27.2

24.3

9.7

14.6

Writing

2.9

3.9

6.9

26.5

27.5

30.4

2.0

Spelling

6.0

7.0

16.0

21.0

24.0

16.0

10.0

Grammar

6.0

14.0

11.0

19.0

20.0

18.0

12.0

Figure 2: Year 5 Proficiency Bands by Aspect

Table 2: Year 5 Proficiency Bands by Aspect
% Proficiency Band by
Test Aspect

Year 5
Exempt

3

4

5

6

7

8

Numeracy

3.2

4.3

40.9

33.3

16.1

2.2

Reading

3.1

16.3

23.5

19.4

19.4

13.3

Writing

3.2

24.2

20.0

33.7

16.8

2.1

Spelling

3.2

11.7

20.2

25.5

29.8

8.5

1.1

Grammar

3.2

16.0

21.3

23.4

24.5

7.4

4.3

Figure 3: Year 7 Proficiency Bands by Aspect
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Table 3: Year 7 Proficiency Bands by Aspect
% Proficiency Band by
Test Aspect

Year 7
Exempt

4

5

6

7

8

9

Numeracy

1.2

3.5

27.1

31.8

24.7

10.6

1.2

Reading

1.1

9.2

17.2

32.2

23.0

10.3

6.9

Writing

1.2

21.2

34.1

25.9

11.8

5.9

Spelling

1.1

17.0

5.7

25.0

22.7

26.1

2.3

Grammar

1.1

18.2

13.6

22.7

15.9

21.6

6.8

Student Mean Scores

Figure 4: Year 3 Mean Scores

Table 4: Year 3 Mean Scores
Mean Scores
by Test Aspect

Year 3
2013

2014

2015

Numeracy

351.4

376.5

355.6

Reading

366.5

401.9

386.9

Writing

358.4

373.6

391.1

Spelling

360.8

381.6

380.3

Grammar

373.7

387.5

367.9
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Figure 5: Year 5 Mean Scores

Table 5: Year 5 Mean Scores
Mean Scores
by Test Aspect

Year 5
2013

2014

2015

Numeracy

445.8

453.2

437.2

Reading

478.3

484.7

451.3

Writing

423.1

422.5

416.7

Spelling

451.8

472.0

451.4

Grammar

453.8

474.4

450.9

Figure 6: Year 7 Mean Scores
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Table 6: Year 7 Mean Scores
Mean Scores
by Test Aspect

Year 7
2013

2014

2015

Numeracy

529.0

523.9

512.5

Reading

526.4

512.7

520.6

Writing

507.5

485.6

468.1

Spelling

537.9

517.9

524.5

Grammar

525.2

526.8

517.8

Growth

Figure 7: Year 3-5 Growth
NAPLAN School Growth: Year 3-5

Table 7: Year 3-5 Growth
Growth by
Test Aspect
Numeracy

Reading

Year 3-5
Progress Group

Site

Lower 25%

41.5

Middle 50%

47.6

Upper 25%

11.0

Lower 25%

36.4

Middle 50%

47.7

Upper 25%

15.9

Figure 8: Year 5-7 Growth
NAPLAN School Growth: Year 5-7

Table 8: Year 5-7 Growth
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Growth by
Test Aspect
Numeracy

Reading

15

Year 5-7
Progress Group

Site

Lower 25%

28.2

Middle 50%

52.6

Upper 25%

19.2

Lower 25%

38.3

Middle 50%

43.2

Upper 25%

18.5
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(example above of data available from Pat M)
Annual Report 2015 – Numeracy
PAT-M was conducted at the end of Term 3 for years 3- 7 students. This is the first time that the
whole school has been involved with this genre of testing. Students who require support with reading
accessed ‘Read and Write Gold’ to assist with reading the questions. As advised by ACER on PAT-M
testing it would be done once per year as designed. End of year data, together with data from end of
last year, showed progress for teachers. This data will also be used as start-up data for new classes
in 2016 - to inform students’ learning in maths and for teachers to use in planning. PAT-M data has
been made available to teachers to compare with 2014 data.
The PAT-M data shows that many students are working below year level standard in mathematics
according to the Pat-M Scale Scores. Analysis of individual questions/answers (example graph
above) show accurate responses to routine problems and recall of facts. Higher difficulty questions
which required several steps or reasoning provided challenges for many students. It appears students
have read the question incorrectly or have not understood what it is requiring. Across the school,
students achieved less than 50% accuracy for most questions in Number and in Probability; students
achieved 50%-75% accuracy.
Numeracy Lead Teacher has worked 1:1 with staff one day a week in Terms 3 and 4 assisted with
planning, programming and watching others work. Many staff lack confidence in their ability to plan,
teach and assess students in mathematics and have sought assistance of the Lead Teacher to
provide some direction.
Recommendations for 2016
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Focus on students solving problems – reading and understanding questions. Continue to
support teachers to teach ‘mental number strategies’ (Natural Maths – Ann Baker).
Continue to focus on using the outer ellipse to inform planning, teaching and review process –
go deeper within a topic so students can reason, problem solve and apply skills and
knowledge to new situations.
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Lead Teacher to work with staff to develop confidence to plan, teach and assess mathematics
using General Capabilities, Australian Curriculum (proficiencies), Tfel. Develop effective
lesson structure that engage and connect with the students.
Continue to support SSO’s to develop their capacity to provide intervention, differentiation and
support in the classroom.
Investigate ongoing training and development to further build teachers’ capacity and
confidence as mathematics educators.
Year 3 students will be tested at the beginning of 2016 to provide teachers with starting data
for planning and to enable comparison at the end of the year. Amy Seelander - Numeracy
Lead Teacher

6. STUDENT DATA

6.2 Destination
Leave Reason

2014
School
No

Index

%

%

Employment

DECD
%

3.8%

2.9%

7.6%

9.5%

Other

1.0%

1.4%

Seeking Employment

5.2%

3.8%

Tertiary/TAFE/Training

4.0%

3.6%

Interstate/Overseas

8

5.2%

Transfer to Non-Govt Schl

20

12.9%

7.8%

9.8%

Transfer to SA Govt Schl

127

81.9%

49.1%

48.8%

21.5%

20.3%

Unknown
Unknown (TG - Not Found)

0.0%

8. ACCOUNTABILITY

8.1 Behaviour Management by Type

Physical
Verbal or Written
Cyber
Sexual
17

Bullying
Boys
61
54
2
2

Girls
6
12
1
0
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The majority of perpetrators are multiple offenders. There is also a strong correlation between students @ risk
and/or SWD students who perpetrate. Personal and social capabilities for this group continue to be a priority
whilst children who have low thresholds for self regulation and empathy tend to be repeat offenders. Boys
feature disproportionately and the school recognizes the importance of Kids Matter strategies for the
development of social capacities related to feelings of success and belonging. Perpetrators of physical bullying
are also those who use verbal or written harassment. Suspension and take home responses match with those
students who are persistent offenders. In one case exclusion was enacted by the school following a number of
suspensions for unsafe behaviors. The low rate of cyber bullying represents only those cases detected by the
school. There may be other outside cases that are unknown.

8.2 Relevant History Screening
On 16/06/15 the school participated in a full audit of screening processes for all employees, governing council
members and GC employee, school bus drivers, volunteers, mentors, other services (West Coast Youth
Workers) and inter-agency personnel. The site achieved compliance and actioned the few additional checks or
recommendations as required.

8.3 HUMAN RESOURCES - Workforce Data
8.3.1 Teacher Qualifications
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Number of
Qualifications
41

Qualification Level
Bachelor Degrees or Diplomas

10

Post Graduate Qualifications

Please note: Staff that have more than 1 qualification will
be counted more than once in the above qualification
table. Therefore the total number of staff by qualification
type may be more than the total number of teaching staff.
8.3.2 Workforce Composition including Indigenous staff

Teaching Staff
Workforce Composition

Indigenous

Non Indigenous

Indigenous

Non Indigenous

0.28

28.30

0.86

11.69

1

33

1

16

Full-time Equivalents
Persons

9. FINANCIAL STATEMENT
Income by Funding Source

1
2
3
4
18

Non-Teaching Staff

Funding Source
Grants: State
Grants: Commonwealth
Parent Contributions
Other

Amount
$4,697,691
$44,747
$191,598
$50,927
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PAT Maths Summary Data 2015
Year Level

Below SEA

At SEA or Above SEA

3 (105 students)

64% (67)

36% At- 20 A- 18

3 (Aboriginal students)

100% (14)

0%

4 (82 students)

45% (37)

55% At- 24 A- 21

4 (Aboriginal students)

66% (6)

44% At – 3 A- 0

5 (97 students)

69% (67)

30% At- 17 A- 13

5 (Aboriginal students)

100% (8)

0%

6 (96 students)

48% (46)

52% At- 7 A- 43

6 (Aboriginal students)

100% (6)

0%

7 (91 students)

46% (42)

44% At – 10 A- 39

7 (Aboriginal students)

83% (5)

17% At- 0

A- 1

PAT Reading Summary Data 2015
Year Level

Below SEA

At SEA or Above SEA

3 (106 students)

45% (48)

55% At- 21 A- 37

3 (Aboriginal students)

73% (11)

27% At- 3 A - 1

4 (83 students)

43% (36)

57% At- 17 A- 30

4 (Aboriginal students)

44% (4)

66% At- 4 A- 1

5 (98 students)

43% (42)

56% At- 20 A- 37

5 (Aboriginal students)

87% (7)

13% At- 1 A- 0

6 (96 students)

38% (37)

62% At- 9 A- 50

6 (Aboriginal students)

75% (4)

25% At- 0 A- 1

7 (89 students)

42% (37)

52% At- 12 A- 40

7 (Aboriginal students)

86% (6)

14% At-

19

A- 6

